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young military veterans, especially those 
returning from active service in Iraq 
and Afghanistan. The program offers 
an army of support, including exclusive 
vets-only first-year classes, mentoring 
and tutoring from former soldiers, and 
affordable tuition that doesn’t exceed 
the GI Bill education benefit.

The University of Arizona—
where the graduation rate among 
GI Bill veteran-students is less than 
15%—launched a similar program in 
January with seven students. There, 
SERV is a cohort-based curriculum 
that includes four credit-bearing 
courses aimed at increasing retention 
and the graduation rate of veteran-
students by teaching them how to 
succeed in academic settings. The 
courses are (a) Academic Readiness 
Success Skills; (b) Leadership, which 
helps students translate their mili-
tary skills to the outside world and 
determine what learning strategies 
work best for them; (c) Research and 
Information Literacy, which focuses 
on helping vets become intelligent 
consumers of information; and  
(d) Hardiness and Resiliency, which 
addresses stress management strate-
gies, conflict management skills, goal 
planning, and health and wellness. 

T oday, far fewer veterans are in 
college on the national Mont-
gomery GI Bill—an outgrowth 

of the GI Bill of Rights signed into 
law in 1944 by President Franklin 
Roosevelt. Reportedly, between 1985 
and 1994, only 8% or 52,000 of the 
641,000 eligible veterans used all of 
their GI Bill tuition benefits (veterans 
have up to 10 years to use their educa-
tion benefits). In the last three years, 
even as funding has increased, more 
money has gone unused. In 2007, 
the GI Bill was funded at more than 
$2 billion—up from $1.98 billion in 
2006—but an estimated $816 million 
of that money went unused.

As veterans emerge from po-
tentially traumatic military experi-
ences, their transition from soldier to 
student is difficult in many respects. 
John Schupp, the director of Sup-
portive Education for the Return-
ing Veteran (SERV) at Cleveland 
State University, has identified three 
common barriers: (a) veteran-students 
often do not relate to the average 
first-year student; (b) the bureaucratic 
barriers inherent in navigating both 
the Veterans Administration (VA) 
and the university often prove too 
overwhelming for veterans, many of 
whom suffer from post traumatic 
stress disorder (PTSD); and (c) the 
cost of tuition at a growing number of 
institutions exceeds the individual GI 
tuition benefit, only about $37,200 for 
four years of study.

In fall 2007, Cleveland State 
University (CSU) launched SERV to 
improve enrollment and retention of 
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Editor

National Resource Center for The First-Year 
Experience and Students in Transition

University of South Carolina, Columbia, SC

See SERV, p. 2
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This course is cotaught by a university 
professor and a clinical psychologist 
at the Southern Arizona VA Health 
Care System who also treats vets 
who have PTSD. “Our end goal is 
for [veteran-students] to get a college 
degree, not to have a college experi-
ence,” said Terri Riffe, director of the 
University Teaching Center where the 
program is housed. 

SERV has drawn media attention, 
and, as a result, almost a dozen other 
universities are considering bringing 
similar programs to their campuses. 
This interest spurred Schupp, who 
also teaches chemistry at CSU, to co-
author federal legislation that would 
establish the SERV Act and provide 
funding to considerably expand the 
program in size and scope.

The U.S. Senate bill would en-
courage universities to set up Centers 
of Excellence for Veteran Student 
Success—single points of contact that 
coordinate comprehensive support 
services for veteran-students, includ-
ing admissions, registration, finan-
cial aid, veterans benefits, academic 
advising, student health, personal or 
mental health counseling, career ad-
vising, and disability services. Grant 
money would also allow universities 
to monitor rates of enrollment, persis-
tence, and completion among veteran-
students and would offer support 
for veterans-only classes and other 
methods designed to ease the transi-
tion of vets. The bill could be decided 
on as early as this summer.

Breaking Down Barriers
At CSU, veterans-only classes are 

the antidote for veterans who view 
the traditional classroom setting as a 
landmine, especially the large lecture-

style courses with more than 100 
students from multicultural back-
grounds, including those of countries 
where veteran-students may have been 
in combat. Veteran-students have 
difficulty knowing and understand-
ing whom to trust, Schupp said. This 
is unlike in the 1940s when the first 
wave of post World-War II veterans 
successfully went to university on the 
GI Bill. Then, the majority of college 
students were American vets. Thus, 
veteran-students had an automatic 
support network.

The vets-only classes at CSU are 
smaller and naturally more collabora-
tive, recreating the camaraderie of the 
military unit, Schupp said. As soldiers, 
veterans were trained to work together 
to survive, Schupp notes, but often in 
traditional classrooms, education is 
personal and there is less teamwork.

Cleveland State sophomore Josh 
Miller, 28—a disabled army veteran 
who served in Iraq and Afghani-
stan—said the vets-only classes make 
him feel safer and more relaxed, in 
part because he is learning alongside 
students who have shared experi-
ences. “I mean, it’s not like me and 
these guys are childhood friends,” 
said Miller, who has PTSD. “But the 

majority of them have all seen combat. 
They’ve seen how bad things can get. 
I think these classes make it more 
conducive for veterans to learn.”

Miller, a biology and chemistry 
major who plans to attend medical 
school, took Schupp’s first chemistry 
class for vets-only. Schupp handpicked 
two other interested professors to teach 
vets-only biology and history. The 
professors seek ways to make instruc-
tion relevant to the students’ military 
experience, Schupp said, (e.g. giving a 
lesson on the composition of explosive 
devices in a chemistry class or discuss-
ing biological warfare in biology).

The SERV professors also are sen-
sitive to the reality that many veteran-
students can have bad days that might 
interrupt their studies. First-year 
student Edmond Sweeney was grate-
ful for this understanding when the 
PTSD symptoms that he has suffered 
since serving as an Army radio trans-
mission operator in Kosovo cropped 
up in the middle of his studies at 
Cleveland State. “I was depressed,” 
Sweeney said. “I didn’t want to go 
anywhere, didn’t want to do anything. 
There were days I didn’t want to get 
out of bed and get dressed.”

Serv Cont. from p. 1

John Schupp, chemistry professor and director of SERV (Supportive Education for the Returning Veteran) at 
Cleveland State University, teaches a chemistry class exclusively for military veterans—one of several classes 
designed to help ease the college transition of veteran-students. Photo courtesy of John Schupp.

See SERV, p. 13
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Building Bridges Between Academic Affairs 
and Student Affairs
	

	

Joe Cuseo
Associate Professor, Psychology; Director, Freshman Seminar
Marymount College, Rancho Palos Verdes, CA

Student development profession-
als have long argued that the 
success of their programs hinges 

heavily on collaboration with academ-
ic affairs (American College Personnel 
Association, 1975). More recently, a 
spate of national reports have called 
for closer collaboration between aca-
demic and student affairs to promote 
a more “seamless” undergraduate 
experience (Boyer, 1987; Carnegie 
Foundation, 1990) that integrates 
students’ curricular and cocurricular 
experiences (ACPA & NASPA, 1997; 
2004; AAHE, ACPA, & NASPA, 
1998).

This article identifies five key 
reasons why academic and student 
affairs professionals should join 
forces to (a) promote student reten-
tion (persistence to graduation); (b) 
maximize student learning and cogni-
tive development; (c) advance institu-
tional assessment, accountability, and 
quality; (d) realize the goals of liberal 
education and holistic (whole-person) 
development; and (e) create a stronger 
sense of campus community. 

Enhancing Student Retention 
(Persistence to Graduation)

National research indicates that 
the majority of students who with-
draw from college are in good aca-
demic standing at the time of their de-
parture (Gardiner, 1994; Noel, 1985; 
Tinto, 1993). This finding strongly 
suggests that the root cause of most 
student attrition involves issues other 
than just academic underprepared-
ness or academic-skill proficiencies, 
and that its solution requires the 
involvement of both academic and 
student development services. This 
argument is supported by a national 
research project designed to docu-
ment effective educational practices 
(Project DEEP), which revealed that 
one key characteristic of institutions 
with higher-than-predicted gradua-
tion rates was a high degree of respect 
and collaboration between academic 
and student affairs (Kuh, Kinzie, 
Schuh, Whitt, & Associates, 2005). 
Similarly, an in-depth study of state 
universities with higher-than-average 
graduation rates (given their insti-
tutional characteristics and student 

The Big Picture population) revealed that one of the 
distinctive features of these high-
performing institutions was campus-
wide coordination of retention efforts 
that stimulated communication and 
cooperation between academic and 
student affairs (AASCU, 2005).

Maximizing Student Learning and 
Cognitive Development

Research repeatedly indicates 
that students’ most significant and 
memorable learning experiences often 
occur outside the classroom. Data col-
lected as part of the National Study 
of Student Learning reveals that first-
year student gains on standardized 
measures of critical thinking corre-
lated positively with student involve-
ment in college clubs and organiza-
tions (Inman & Pascarella, 1998), and 
qualitative research conducted with 
students at different stages of their 
college experience indicates that rea-
soning skill and overall epistemologi-
cal development are positively influ-
enced by students’ cocurricular expe-
riences (Baxter Magolda, 1992). Such 
findings suggest that if classroom-
based faculty were to collaborate with 
student development professionals to 
coordinate and integrate students’ in-
class and out-of-class learning experi-
ences, synergistic effects on student 
learning and cognitive development 
are likely to result (Cuseo, 2002).

Advancing Institutional Assess-
ment, Accountability, and Quality

Even a cursory review of college 
catalogues will reveal that the ma-
jority of institutional mission state-
ments embrace educational goals that 
are much broader and diverse than 
knowledge acquisition and cognition. 

See Cuseo, p. 4
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academic and student affairs will be 
discussed in the next issue of E-Source.
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Creating a Stronger Sense of 
Campus Community
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sional periodical (NASPA Journal, vol. 
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“persistent gap” between student life 
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tion. This historical gap still has not 
been bridged. In fact, it has prob-
ably widened because postsecondary 
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work in higher education has become 
more specialized. This has resulted 
in tighter compartmentalization of 
professional functions and further 
fragmentation of the university into 
independent political divisions or 
territories, which tend to operate as 
functional “silos” (Schroeder, 2005). 
Such compartmentalization serves to 
sabotage the development of a sense 
of campus community and splinters 
students’ holistic development into 
disjointed parts.

It is noteworthy that the origins 
of the first-year experience move-
ment emerged from the concerns of 
a former president of the University 
of South Carolina, Tom Jones, who 
thought his university needed to treat 
students more holistically (Watts, 
1999). He was strongly influenced by 
Nevitt Sanford’s (1968) book, Where 
Colleges Fail, in which the author 
argues that colleges fail when they 
neglect to treat students as whole 
persons, and they fail to do so because 
the institutions themselves lack orga-
nizational and functional coherence. 

Specific strategies for promoting 
organizational coherence and cross-
functional collaboration between 

Collaboration between the profession-
al divisions of academic and student 
affairs is necessary in order to ensure 
that assessment is comprehensive 
enough to capture the total impact of 
a college education, including both its 
curricular and cocurricular compo-
nents. 

Realizing the Goals of Liberal Edu-
cation and Holistic (Whole-Person) 
Development

Historically, general education 
has been viewed almost exclusively 
in terms of courses that comprise the 
liberal arts curriculum. However, the 
goals of liberal education, which lie 
in the domain of academic affairs, 
and the goals of holistic development, 
which lie in the domain of student 
affairs, are strikingly similar. As Berg 
(1983) notes, “To educate liberally, 
learning experiences must be offered 
which facilitate the maturity of the 
whole person and enhance develop-
ment of intellectual maturity. These 
are the goals of student development 
and clearly they are consistent with 
the mission and goals of liberal educa-
tion” (p. 12).

Based on a meticulous review 
and synthesis of more than 3,000 
postsecondary studies on how college 
affects students that were conducted 
over a 30-year period, Pascarella and 
Terenzini (2005) reached the follow-
ing conclusion: “The evidence strongly 
suggests that these [college] outcomes 
are interdependent, that learning is 
holistic rather than segmented, and 
that multiple forces operate in mul-
tiple settings to shape student learn-
ing in ways that cross the ‘cognitive-
affective’ divide” (p. 269).

Cuseo Cont. from p. 3

See Cuseo, p. 5
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Connecting Common Reading 
and Study Abroad

For the past three years, West 
Texas A&M University 
(WTAMU) has had a success-

ful common reading program for first-
year students. However, in fall 2007 
the university added a twist—a study 
abroad experience with a common 
reading theme designed to further 
engage students and extend their 
cultural awareness.

Twenty first-year students—
dubbed Readership WT Ambas-
sadors—won the opportunity to go 
on a 10-day all-expense paid trip to 
Poland. The student ambassadors 
were chosen from among about 140 
first-year students who wrote essays 
in which they analyzed the themes 
in the 2007 common reading book 
choice, Night—an autobiographical 
account of how author Elie Wiesel 
survived Nazi death camps in Poland 
as a teenager during World War II.

During spring break this March, 
the students traveled to Poland where 
they retraced Wiesel’s footsteps and 
spent three days onsite at former Nazi 
concentration camps in Auschwitz. 
The students also explored Jewish 
museums in Kraków, Poland, and 
met with local Polish students to 
exchange cultural information. The 
trip was paid for through funds from 
a charitable foundation and a tick-
eted event that featured Wiesel. Six 
faculty members and three upperclass 
peer leaders accompanied the student 
ambassadors.

In preparation for the trip, the 
student ambassadors enrolled in a 
three-credit-hour course in which they 

studied Poland and the Holocaust. 
After the trip, the students returned 
as intellectual activists willing to link 
the lessons of their trip to current 
issues locally and globally and to be 
leaders of change. As part of a service-
learning project, the students have 
created an organization that focuses 
on issues of genocide and that works 

with Sudanese, Iraqi, and Somalian 
refugees in Amarillo, Texas, teaching 
them English and résumé and job-
search skills, as well as helping them 
complete government paperwork.

After their trip, Readership WT 
Ambassadors also shared their experi-
ences with the campus and local com-
munities, including area high schools 
and nonprofit organizations and 
created programs to raise awareness 
about recent acts of genocide globally, 
encouraging their peers to embrace 
our global responsibilities.

Extensive survey results col-
lected prior to the trip indicated that 
WTAMU students, like their peers 
nationally (as demonstrated in the 
National Survey on Student Engage-
ment [NSSE]), did not feel their 
generation was responsible to, or for, 
their international peers. As a result, 
students indicated little understand-
ing of current global conflicts and did 

See Abroad, p. 7

Students and faculty tour the Galicja Jewish Museum in Kazimierz, a historical district of Kraków, Poland, best 
known for being home to a Jewish community from the 14th century until World War II. 
Photo courtesy of Kendra Campbell, WTAMU.
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Janelle Gross, describes her experi-
ence of walking through Nazi camp 
barracks in Auschwitz that have been 
converted into exhibits:

I’m normally a fairly reserved 
person, and I remember struggling 
not to cry while we were walking 
through those exhibits. I had been 
fighting to not show on my face 
what I was feeling so deeply within 
my heart. I was feeling a complete, 
intense, and powerful sorrow, and 
it slowly filled me up and sunk its 
claws into my throat and my gut. 
… I remembered when I finally let 
down that barrier at Auschwitz. 
We walked into the room with the 
mountains of shoes … so many 
shoes … and I couldn’t hold it in 
any longer. I gasped, and that gasp 
turned into a quiet sob. It was so 
hard to think about it, to take it 
all in. … It is my hope that I will 
always remember what we saw and 
learned there. I hope that through 
our mourning and sorrow for the 
horrific events of the past, we will 
be able to face tomorrow with 
a stronger resolve. A resolve for 
change.

Other student accounts of the trip 
can be viewed at http://readership-
wt.wordpress.com.

The university plans to repeat this 
program next year with the 2008 
common book selection, Dave Eggers’ 
What is the What—a fictionalized 
memoir of real-life hero Valentino 
Achak Deng, who survived almost 
15 years of civil war in Sudan and 
refugee-camp exile before coming to 
the United States in 2001. In addi-

The Readership WT Ambas-
sadors completed a pre- and posttest 
of intercultural skills. This focused 
on student willingness to learn about 
other cultures, fear about travel to a 
new culture, and willingness to travel 
abroad.

The posttravel assessments with 
the Poland cohort will be completed 
at the conclusion of the spring 2008 
semester. However, preliminary 
results indicate that participants 
were initially frightened to travel to 
a foreign country, but after the trip 
to Poland, students said they would 
travel abroad again and that the 
trip has encouraged them to learn a 
foreign language. 

The student ambassadors have 
maintained a blog on the Internet 
since they learned that they were 
selected to go on the trip. Days after 
returning from Poland, they wrote 
about the profound impact the trip 
had on their lives. One student, 

not feel their lives were affected by 
world crises.

Using the curricular innovation 
of a campus-wide common reading 
program combined with travel related 
to the selected text, WTAMU helped 
students develop a broader global un-
derstanding. Additionally, results of 
a second student survey indicate that 
the program has transformed student 
engagement among all first-year stu-
dents at WTAMU:

•	 87% of students said the possi-
bility of all-expense paid travel 
motivated them to read the 
book.

•	 92% indicated the book was 
integrated into other courses.

•	 71% said they discussed book 
themes with peers outside of 
class.

Abroad Cont. from p. 6

First-year West Texas A&M student Ricky Mariscal shows respect by wearing a yarmulke as he learns about 
Jewish culture at the Remuh Synagogue in Kazimierz. Photo courtesy of Kendra Campbell, WTAMU.

See Abroad, p. 8
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Students enter higher educa-
tion with diverse writing levels 
and experiences. Standardized 

writing skills placement tests—such 
as ACT, COMPASS, and Accuplac-
er—are commonly used to assess 
students’ abilities and forecast success 
in first-year writing courses. Using 
these assessments, college advisors or 
testing specialists may give students a 
brief explanation of their scores, and 
students have few alternatives other 
than to select their courses based on 
the test results alone. Beyond that, 
students are not typically involved in 
their placement.

To better involve students in their 
writing course placements, a number 
of institutions are using directed 
self-placement (DSP)—a method in 
which students, with the advice of 
counselors and advisors, choose which 
writing course is best for them based 
on detailed course descriptions and 
the student’s own perceived self-effi-
cacy. Some institutions add an essay 
prompt in which they ask students to 
defend their choice. Faculty readers 
use the writing sample to help guide 
students in choosing the correct 
placement. At other institutions, 
students choose their writing classes 
through a combination of DSP and 
standardized writing test scores. 

Regardless of the model used, the 
idea behind DSP is that students are 
more motivated toward success if they 
are involved in their own assessment. 
With DSP, students are afforded a 
more personal, meaningful experience 

and may begin to take a larger degree 
of ownership for their education at 
the onset (Royer & Gilles, 2003; 
Luna, 2003). 

DSP in Practice
One basic model of DSP is to 

provide students detailed descrip-
tions of the available writing courses 
and the requirements for success in 
these courses. Students then complete 
a self-inventory checklist in which 
they respond to statements about 
their reading and writing habits, their 
writing experiences in high school, 
and their scores on the SAT or ACT 
(see sample of DSP on p. 11). The 
results of the self-inventory allow 
students to select the writing course 
that seems to best reflect their abili-
ties. Students who struggle to select a 
writing course can consult an educa-
tional advisor or faculty member for 
assistance. 

Some campuses have incorporated 
variations to the basic model (Owens, 
2005; Luna, 2003). One common 
variation is having students write a 

persuasive essay to justify their course 
placement decision. The writing 
prompt might ask students to read 
the course descriptions and checklists 
and think about which course seems 
to best match their current level of 
experience, confidence, and ability. 
Then students would be asked to 
write an essay to support their choice 
of writing courses and describe their 
strengths in writing and areas they 
feel need improvement. 

The essay allows students to 
express noncognitive or affective 
factors involved in learning (e.g., 
motivation, level of confidence) and 
is different from commonly used 
placement essays in which students 
write on a specific topic. The English 
faculty who evaluate the essays can 
better assess students’ critical think-
ing skills, organization, writing 
ability, and style.

This model could be combined 
with standardized placement tests. 
Then, advisors, counselors, and 
faculty who register students may 
use the DSP results to assist students 
who scored inconclusively on the 
standardized test—a few points above 
or below the cut score range. Faculty 
members interviewed at an Iowa com-
munity college using DSP preferred 
this model. One faculty member said:

I think this writing prompt does a 
much better job of sorting stu-
dents out than anything we’ve used 
in the past. It focuses on what we 
want them to talk about a little 
better maybe. We thought we had 
awfully good prompts in the past, 
but it seems like every time we 
had a prompt there was someone 

Kristine Owens
Coordinator, District Student Support Systems

Program Development
Des Moines Area Community College

Ankeny, IA 

Carol Hedberg
Counselor, Student Services

Hawkeye Community College
Waterloo, IA

Using Directed Self-Placement to Involve 
Students in Writing Course Placement

See Writing, p. 10
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staff and faculty (Royer & Gilles, 
2003). Faculty also become more 
involved in the placement process. 
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who would go way off on a tangent 
that we didn’t expect and that was 
very hard, I think, to rate them. 
Where this (prompt) gives me 
more critical thinking skills they 
have to use to base their choice on, 
which I think is very good. It helps 
me as an instructor, and the rest of 
the teachers I’ve talked to thinks it 
worked really well.

Conclusion
To make DSP work, strong insti-

tutional commitment from key stake-
holders is required. The administra-
tion, faculty, and testing professionals 
must be financially supportive and 
genuinely committed to the initia-
tive. The DSP process requires more 
time and resources than standardized 
testing, especially when computer-
based testing is used (Royer & Gilles, 
2003). DSP requires direct contact 
with students. In addition, resources 
are required to evaluate the essays and 
regulate the process. For select stu-
dents (e.g. students who don’t yet have 
a high school diploma or GED), state 
or federal regulations may impact the 
use of DSP. 

Undoubtedly, the most significant 
benefit of using DSP is that it pro-
motes self-assessment and responsibil-
ity. The process asks “students to learn 
from the past to make decisions about 
their future” (Blakesley 2003, p. 46). 
A secondary benefit, however, is that 
the writing faculty have the opportu-
nity to communicate their expecta-
tions of students in various writing 
courses either directly or through 
correspondence. The process changes 
the nature of student interaction with 

Writing Cont. from p. 9
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Sample of Directed Self-Placement

Writing Course Checklist
Fundamentals of Writing I is recommended if most of the following statements best describe you:
	  I only read books, magazines, or newspapers when necessary.
	  In high school, I didn’t write much.
	  My high school GPA was less than average (below 2.0).
	  I don’t understand the rules of grammar and punctuation.
	  I avoided taking writing courses in high school.

Fundamentals of Writing II is recommended if most of the following statements best describe you:
	  I read books, magazines, or newspapers fairly regularly (once a week).
	  In high school, I wrote papers or essays on occasion.
	  My high school GPA was average (2.0).
	  I could use some review of grammar and punctuation.
	  I consider myself as an average writer.

Composition I is recommended if most of the following statements best describe you:
	  I consider myself to be a strong reader.
	  I read regularly (several times each week).
	  In high school, I wrote essays and papers on a regular basis.
	  My high school GPA was above average (above a 2.5).
	  I am comfortable with my ability to write grammatical sentences.
	  I consider myself as a fairly strong writer.

Writing Course Descriptions
Fundamentals of Writing I is the most basic writing class. You will read short essays, which are usually easy for students to understand. In class you will talk 
about the essays and think about the ideas that you find. You will write about your own experiences and opinions (usually 1-2 pages in length) as you think about 
the author’s words. You will work alone and with others in groups to practice the writing process. As the course goes on, you should find it easier to write, and you 
should have more confidence that you are clearly saying what you want.

Fundamentals of Writing II is the second course you could take to learn to write better. You will read more essays and short pieces of literature, and they will 
be written for different reasons. In class you will talk about the ideas in the articles, why you think they were written, and who you think are likely to read these 
articles. You will think about how you might change some of your own writing depending on who might read it. You will write organized essays about your own 
experiences (3-4 pages) with topics such as technology and education after you have been inspired by the other readings. You will work alone and with others in 
groups to practice the writing process. You will try different ways to think of what to say. You will practice revising or rethinking your writing and editing your work 
for grammar and mechanics. You will summarize an article and begin to learn how to incorporate other writers’ ideas into your own. There will be a section in the 
course about how to avoid plagiarism.

Fundamentals I and II count toward the hours you need to receive financial aid and figure into your grade point average. However, these classes will not count as transfer 
courses to another college.

Composition I requires you to read longer, more difficult essays and articles, and you will be expected to understand and analyze them. After you have some 
background knowledge of a new topic from your reading, you will write several papers, each usually up to five pages long. You will learn in this class how to use 
the ideas and information from other sources to support your own ideas. You will learn how to summarize, paraphrase, quote and cite other sources, including 
books, journals, magazines, newspapers, and interviews. You will learn how to use the college library and the databases there (EBSCOHOST) and how to properly 
cite the sources you use in MLA or APA style. You will continue working on the writing process of getting good ideas, using the best sources, organizing your 
thoughts, thinking about your audience, rethinking and revising your writing, and editing your work. You should feel more confident at the end of this course that 
you can write a research paper for any college course. This course carries transfer credit.

(Royer & Gilles, 2003). Modified with permission.
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Welcome Home: Programs for Out-of-State 
Students Help Ease Their Transition to College

Moving away from families, 
friends, and familiar rou-
tines can make transitioning 

into the college environment quite 
difficult, particularly for students 
who choose to attend a college out of 
state. In fall 2004 almost 450,000, or 
16.8%, of first-year students at Title 
IV postsecondary schools enrolled 
at an institution outside of their 
home state, according to the Na-
tional Center for Education Statistics 
(2005).

Out-of-state, first-year students 
can have a greater risk of attrition, 
in part because the transition to a 
new state can present a number of 
challenges, including difficulty in 
acclimating to the local culture and 
making new friends. One out-of-state 
University of South Carolina sopho-
more reflects, “Everyone already came 
here with their cliques from high 
school. It’s hard to get into groups 
with people who have been friends for 
years.”

For out-of-state students, the 
transition to a new state can be made 
easier through university efforts to 
help acquaint students to a new envi-
ronment and provide them with social 
support.

To retain out-of-state students 
who consider transferring to institu-
tions closer to home, the University of 
Nebraska-Lincoln (UNL) created the 
Huskers Away From Home program, 
which matches out-of-state first-year 
students with local alumni host 
“families.” All out-of-state first-year 
students, except student-athletes, 

can participate. Matched through an 
application process that compares 
similar interests, students and hosts 
schedule get-togethers twice a semes-
ter, which allows students to connect 
with a family-like support system.

Host families often form very 
close relationships with their stu-
dents, even inviting them to stay in 
their homes when residence halls close 
over holidays. UNL also holds a host 
parents’ weekend where the alumni 
hosts return to their alma mater and 
participate in activities with their 
students. Huskers Away From Home, 
housed in the alumni office, helps stu-
dents connect to the city and campus 
so they are less likely to transfer. 

Out-of-state students and their 
parents have praised the program. The 
university posts comments on its web 
site (http://www.huskeralum.com/
student_programs/huskers_away.
htm). One student said, “No matter 
how far away I am from home, there is 
someone here to talk to, to help out or 
just to hang out with when I’m feeling 
lonely.” A parent had this to say: “If 
only I could fully express in words 
how comforting it was for me to know 
(my son) had someone to turn to.” 

Many out-of-state students 
struggle with acclimating to the 
culture of their new state or region. 
With this reality in mind, the Uni-
versity of South Carolina’s Gamecocks 

Across America, started in 2006, 
introduces out-of-state students to 
southern culture. Housed in the 
Student Success Center, the program 
offers a variety of activities, includ-
ing a welcome week activity entitled 
“What’s the Big Deal about Sweet 
Tea?” Students are treated to south-
ern foods and learn about South 
Carolina and the cultural peculiari-
ties of its residents such as dressing in 
sundresses, bowties, and seersucker 
suits for athletic events. They also 
learn about other services available 
to out-of-state students, including a 
one-on-one mentoring program with 
an upperclass student from the same 
state or region. Students can attend 
group trips to nearby cities such as 
Charleston, SC, Charlotte, NC, and 
Atlanta, GA. Additionally, out-of-
state students are provided with a 
special guide to the university and 
Columbia, home to the university’s 
main campus. For more information 
about this program, visit http://www.
sa.sc.edu/ssc/outofstate.htm.

The University of Connecticut 
(UConn) has a similar program that 
provides mentoring and social activi-
ties designed to connect out-of-state 
students to the campus. Started in 
2005, Huskies Away From Home, 
formed by the Division of Student 
Affairs, has become a recognized 
campus organization that matches 
out-of-state, first-year students with 
upperclass mentors. In addition to 
mentoring, students can participate 
in intramural soccer, basketball, and 
volleyball teams, and social events 
such as ice skating and comedy show 
outings, pizza party mixers, and 
finals week study breaks. UConn also 

See Home, p. 13
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provides out-of-state students with 
contact lists of students from various 
states and regional areas. The uni-
versity uses a Facebook networking 
community and e-mail lists to dis-
seminate information about upcom-
ing events geared toward out-of-state 
students. For more information on 
this program, go to www.dsa.uconn.
edu/huskiesawayfromhome.

These programs support out-of-
state students by helping them address 
the issues of being physically sepa-
rated from family and friends, find a 
niche within their universities, and 
deal with the possible culture shock of 
moving to a new area or region. Such 
programs welcome out-of-state stu-
dents to campus and help them find a 
comfortable place within the univer-
sity, thus helping these students better 
transition to their new setting.
	

Contact

Mandie Thacker
Graduate Assistant for University 101
University of South Carolina
Columbia, SC 
Phone: (803) 777-3801
Email: mandiethacker@gmail.com
	

References

National Center for Education Statis-
tics (2005). Residence and migra-
tion of all freshmen students in 
degree-granting institutions, by state 
or jurisdiction: Fall 2004. (NCES 
Table 213). Washington, DC: 
Department of Education. Re-
trieved April 9, 2008 from http://
nces.ed.gov/programs/digest/d07/
tables/dt07_213.asp.

Home Cont. from p. 12the VA and the university. Schupp 
explains that frequently, veteran-
students need someone to handle 
almost every aspect of their university 
affairs—from admission, to registra-
tion, to working with the bursar’s 
office—because in the military they 
became accustomed to having their 
commanding officers navigate the 
bureaucracy for them, Schupp said. 

Whether SERV will result in 
higher retention of veteran-students is 
yet to be determined. However, in the 
first year, Schupp’s efforts to recruit 
veteran-students under the SERV 
program have already paid off—
enrollment of veteran-students using 
the GI Bill at Cleveland State has 
increased by about 30% from 197 vet-
erans to 259. Schupp’s unique recruit-
ment technique went beyond the usual 
military day fair on campus to county 
fairs across Ohio where thousands of 
families still gather annually. Schupp 
handed out video cameras and tapes 
so that families with soldiers overseas 
could send family videos of the fair to 
their troops. The tapes were preloaded 
with a two-minute advertisement of 
Cleveland State’s SERV program.

“I hit my target audience,” Schupp 
said. “They have a CSU advertisement 
taped on memories that they are never 
going to throw out. It’s better than a 
pamphlet that gets thrown away.” 
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Sweeney got a visit from Schupp, 
who slowly coaxed him back to 
school. Although Sweeney had 
missed about two weeks of classes, 
“the teachers in the SERV program 
were understanding,” said Sweeney, 
who is studying marketing and com-
munications. “They know that when 
dealing with veterans, sometimes this 
happens. They told me what I missed, 
gave me some pointers and some 
review. I was able to catch up.” 

Outside of the classroom, veteran-
students at CSU receive tutoring, 
mentoring, and general encourage-
ment. SERV contracts with the VA 
to provide mentors and seasoned 
veteran graduates who can offer new 
veteran-students general support. The 
university has created an on-campus 
service station staffed by professional 
representatives of veteran service or-
ganizations, including the AMVETS 
National Service Foundation and the 
Department of Veterans Affair’s Vo-
cational Rehabilitation and Employ-
ment service who are on campus at 
least once a week to answer questions 
and lend support. 

Veteran students often reach a 
quagmire wading through VA bu-
reaucracy to get their educational ben-
efits started (the benefits are disbursed 
monthly directly to students and, in 
turn, students pay the university). 
Sometimes, the VA can take as long 
as 14 weeks to process and start the 
payments. Then students face another 
bureaucratic dilemma when the uni-
versity is unwilling to wait. Students 
who don’t pay on time are, ultimately, 
withdrawn from the university. CSU 
has removed this barrier by extend-
ing their wait time. Schupp also often 
mediates financial differences between 

Serv Cont. from p. 2
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What’s Happening at the National Resource Center

Conferences

Summer Institute for Academic 
Deans and Department Chairs
July 20 – 22, 2008
Asheville, North Carolina

This institute is designed to promote 
discussion of current challenges 
and provide successful strategies in 
the curriculum and cocurriculum. 
Participants will have the opportu-
nity to share the trials and successes 
related to the role of academic deans 
and department chairs, engage with 
colleagues, and examine trends and 
best practices. 

For more information about these 
and other National Resource Center 
events, please visit our web site www.
sc.edu/fye/events/
	

New Publications

Monograph No. 48. 
Learning Initiatives in the  
Residential Setting 
Gene Luna and Jimmie Gahagan, 
Editors. (2008).  
ISBN 978-1-889-27159-0. $35.00

Learning Initiatives 
in the Residential 
Setting highlights 
the educational 
potential of resi-
dence halls and 
provides a frame-
work for how 

educators at large universities and 
small colleges alike can think more 
holistically about student learning 

and development. Chapters trace the 
history of learning in residence halls, 
discuss academic and student affairs 
partnerships to support student 
learning, describe a range of current 
learning initiatives, offer a typology of 
living-learning programs and prin-
ciples for establishing such programs, 
and discuss the impact of architec-
tural design on student learning. This 
monograph is a valuable resource for 
faculty, academic affairs administra-
tors, and housing professionals who 
seek to maximize the learning poten-
tial of campus residence halls. 

To order or for more information, 
please visit our web site http://
sc.edu/fye/publications/index.html 
	

Research

The National Resource Center is 
pleased to announce the 2008-2009 
Paul P. Fidler Research Grant 
competition. With a comprehensive 
award package that includes a $5,000 
stipend, travel to two national confer-
ences, and priority consideration for 
publication, the Fidler Grant supports 
the development and dissemination 
of original research with the potential 
to have a national impact on college 
student success. The deadline for sub-
missions is July 1, 2008. For addition-
al details go to http://www.sc.edu/
fye/research/grant/index.html

The National Resource Center 
launched a national survey of student 
success and learning centers in April. 
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Results of the survey will provide new 
and comprehensive information about 
the nature, organization, practices, 
and evaluation of student success and 
learning centers at U.S. colleges and 
universities. A summary of results 
will be published to the NRC web site 
in summer 2008.
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